
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Introduction Introduction: About T-SEDA 

What is T-SEDA? 

T-SEDA stands for Teacher Scheme for Educational Dialogue. It’s a 
collection of tools and resources that will support you in promoting 
high quality dialogue in your learning setting.  It will help you to carry 
out an inquiry to find out more about the dialogue in your setting and 
to make the changes that you want to see. 

Who is T-SEDA for? 

T-SEDA can be used by  teachers  of any age group, from early years to 
adult learners. It can be used in formal face-to-face or online learning 
settings such as school classrooms and university seminars, or in informal 
settings such as children’s clubs. You’ll see examples of how T-SEDA has 
been used throughout this resource pack. 

How does T-SEDA work? 

You can use T-SEDA to carry out an inquiry into dialogue in your 
learning setting. During this inquiry, you’ll become more aware of what 
dialogue is like at the moment, find out what good quality dialogue is 
and how to listen for it, and decide what you want to find out about 
dialogue in your classroom. The T-SEDA pack has been designed to be 
both supportive and flexible. It’s a step-by-step guide, but you can also 
adapt and add to any of the materials according to your own needs 
and interests.  

What do I need to know?  

You can find everything you need in this pack and on the T-SEDA website: 
http://bit.ly/T-SEDA. There are other resources to support you on this 
website: www.edudialogue.org/. Throughout the pack, there will be 
signposts to where you can find the information that you need.  

            Video 5: The T-SEDA pack—welcome guide is a useful overview of  
how to use the pack  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Good inquiries start off by identifying  problematic, 
puzzling or interesting  aspects of practice in your setting. 
Your self-audit will help you to do this and find out what  

you want to focus your inquiry on 

This guide will take you through the process of setting up 
an inquiry into dialogue in your setting 

The coding scheme identifies the kinds of things that you 
might hear that are examples of high quality dialogue. 
These will provide a focus for your classroom inquiry 

The T-SEDA Core Tools 

There are three tools that will enable you to carry out your inquiry so that 
you can systematically identify what your students’ dialogue and your own 
practice is currently like (Tool 1), how to use this as a starting point to 
develop an inquiry (Tool 2), and a dialogue coding scheme to help you to 
carry out an inquiry (Tool 3). The pack explains how you can use each of 
these tools. There is a range of observation tools and tips in Section 2-5 to 
aid with your inquiry. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Inquiry Cycle  

The inquiry cycle is at the heart of T-SEDA. Each section of the users’ guide 
will help you to complete the phases of the inquiry cycle, providing you with 
useful information about classroom dialogue.   

                  Video 7: Completing your  
     reflective cycle gives more 
information about the reflective         
cycle and how to complete it 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Examples of teacher’s inquiries 

Here are some examples of the ways in which teachers have used 
the T-SEDA pack to carry out their own classroom inquiries.  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Self-audit: How productive is 
the dialogue in my 
classroom? A self-audit for 
teachers 

Your Self-Audit 

Your self-audit¹ will help you to identify the characteristics of your current classroom practice. It will also help you to: 

• start your reflective cycle by  focusing on your interests and aims to start thinking about your inquiry.  

• reflect and monitor what happens as you go along.  

• see how dialogue in your classroom has changed by repeating the audit after your inquiry 

  

You’ll find the self audit on the next page, and a downloadable version is available on the T-SEDA website for you to complete. 

  

                  Video 6: Completing your self audit  

1. This self-audit builds on an original table authored by Diane Rawlins, one of our teacher co-researchers in Cambridge. (Economic and Social Research Council grant no. 
RES063270081).  
2. This distinction between the three different layers and elements of classroom dialogue was highlighted in a large-scale mixed methods intervention study on classroom 
dialogue in teaching science and mathematics (www.educ.cam.ac.uk/research/projects/episteme/).  

Section of inquiry cycle 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Reflection point: In looking at each self-audit item, ask yourself:  
• What do these mean in my practice and how do I know they are actually happening?  
• To what extent is the ethos in my classroom supportive of dialogue for learning?  
• What is the difference between the ‘I’ and the ‘we’ columns?  Is there a difference between your planning and what happens in practice? 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Reflective cycle for 
classroom inquiry  

T-SEDA is particularly suited to situations when teachers have identified a 
particular interest in or concern about classroom talk and learning. At this 
point, you might have identified from your self-audit that you have a 
particular aim or goal for your setting, or you might have identified this 
during conversations with colleagues or even your students.  

  

The approaches outlined in the T-SEDA pack are grounded in the belief 
that reflective inquiry lies at the heart of teaching. Focusing inquiry 
questions and conducting a short classroom investigation can help to 
target attention, sharpen awareness and build understanding of what is 
actually happening in the fast-paced classroom setting. Reflecting on 
observational evidence and further discussion with colleagues supports 
subsequent decision making about setting priorities and deciding whether 
and how to intervene. This inquiry process resembles school-based action 
research, in which knowledge and understanding are developed through 
iterative cycles of planning, classroom trialling, observation, evaluation, 
and reflection and modification.  

Focusing on                        
educational dialogue 

Reflection points:  

1. Now that you’ve completed your self-audit, what are the things that 
you’re most interested in carrying out an inquiry about? What do you 
want to find out or change about dialogue in your setting? Jot down 
some ideas for potential inquiry.  

2. Go back and have a look at the T-SEDA coding scheme in Part b. Which 
of the codes do you think are most relevant for you? Write down the 
codes next to your ideas for potential inquiry.  

3. You may also be interested in the other aspects of dialogue, such as 
the talk rules and/or overall levels of participation in a session (template 
2F) or students' self-assessment of group work quality (template 2G)  

4. Now look at the inquiry cycle on the next page. You’ve been working 
on the top section, Interests and Aims, for which you identified points of 
interest and possible goals. You’ve also started to think about the 
relevant T-SEDA codes from the scheme. The next section of the pack will 
help you to narrow down your focus so that you can plan your inquiry.  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

This page shows the inquiry cycle with 
additional information about each stage in 
order to help you to fill out your own 
inquiry cycle 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Here is an example of a completed inquiry cycle 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Part f. Choosing 
an inquiry focus  

Generating an inquiry question can be challenging because there is so 
much that you could do: a general rule of thumb for inquiry questions is 
to narrow your thinking down to something that you can do. You might 
have the overall aim that the students in your class will all participate, 
build on each other’s ideas, and challenge each other, but that’s a lot to 
focus on!  

Generating an inquiry question 

Section of inquiry 
cycle 

The following pages offer guidance for different ways to generate an 
inquiry question, and it’s good to remember that there’s no one right way 
to do it. However, there are some principles to keep in mind when coming 
up with an inquiry question: 
  
· It should be based on a real issue that you have noticed in your classroom 
so that the inquiry is meaningful to you. 
  
· Discussing your thoughts with other colleagues can really help you to 
come up with a question – for example, you might realise that all of the 
teachers in your team have noticed the same issue 
  
· It should be manageable for you in your classroom (based on the time you 
have and if there are other adults to help, for example) 
  
· It should lead to understanding practice, taking an action, trying 
something out, and/or to improving a teaching/learning situation 
  
· It should not lead to a simple ‘yes’ or ‘no’ answer. Good research 
questions start with words like ‘How..’; ‘What happens when…’. They are 
genuinely open to different answers emerging.  

When thinking about what you can do, it can help to ask yourself ‘How 
am I going to investigate my inquiry question?’ in order to come up with 
an inquiry question that is manageable. Sections 1 and 2 of this pack give 
you examples of T-SEDA codes, observation techniques and templates: 
it’s worth having a look through these as you plan your inquiry. You can 
also watch these videos:  

               

    Video 7: Completing your reflective cycle  

  

    Video 10: Using the coding scheme (part 1) 

  

   Video 11: Using the coding scheme (part 2) 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Funnelling your thoughts into an inquiry question 

  

One way of generating an inquiry question is to think of it as a funnelling process in which you start off with a problem and then narrow down your focus, 
until you get to an inquiry question.  

  

  

  
  

  
  

 

  

  

  

 

  

  

 

  

  

  

 

Example inquiry question: Does the use of sentence stems 
improve students’ reasoning (R) in maths? How? 

I want to see what happens when I use 
sentence starters with the students 

I’ve noticed that students don’t give reasons for their answers during 
class discussions 

I want to focus on 
reasoning during maths 

lessons 

What have you noticed that’s problematic, interesting or 
challenging in your classroom? 

What can you do to help bring about 
the changes that you want to see? 

What aspects of the T-
SEDA pack will you use? 

Other 
details 

I want all children to be able to give reasons when they share 
their opinions 

I’m going to look at dialogue code 
Reasoning (R).   

What do you want to see happen or change in your 
classroom? 

Funnelling questions to ask yourself An example of funnelling to generate an inquiry question 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The diagrams on these pages might give you some more ideas about what you want to focus on and how to shape your question 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Reflection point: At this point, you should have an idea about what you want your research question(s) to be. If not, have another look at your self-audit 
and the guidance on generating a research question. You could also look for inspiration in Part H, which explains how to code and analyse dialogue in your 
classroom. Or you could discuss your thoughts with a colleague to help your thinking.  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Possible uses of the 
T-SEDA pack  

How you use the pack will depend on what you’re interested in, but it will 
also depend on what kind of opportunities you have as well.  Here are 
some suggestions about extended ways in which you could use these 
resources: 

• If you have a teaching assistant in your setting you could ask for help in 
videoing or doing live observations. Or you could ask them to video 
you if you wanted to focus on your own practice 

• If there are several teachers doing T-SEDA inquiries in your school you 
could collaborate to share your findings and consider how you could 
embed whole-school practices 

• You could ask other colleagues to observe you, or you could observe 
them, having learning conversations together 

• Depending on the age of your students, you could get their input as 
you’re planning your inquiry and sharing your findings with them, or 
involve them in formulating your action plan 

• You could consider how to integrate technology into your inquiry and 
how this impacts on dialogue 

• Sections 1-5 of the pack will give you some more ideas about what you 
could do 

  


